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1 - WARM-UP ACTIVITIES (WHOLE GROUP)
Thinking creatively - Facilitator/teacher chooses one object from the “junkyard”. 
Standing in a circle each person shows and tells what the object is for them - for 
example a cardboard tube might become a pen or a telescope or a baseball bat or.... 

Physical warm-up/Spatial awareness - Everyone gathers around a chair in the 
middle of the space, as close as possible but without touching. Notice exactly where 
you are. Run and touch four walls and return to the exact same spot. 

2 - INTRODUCING THE KEY THEME OF THE BOY WHO  
HARNESSED THE WIND  (WHOLE GROUP)
Exploring a short piece of dialogue to introduce a key theme and how this might be 
visualised on stage.

The following line of dialogue was part of the prologue during the writing of the 
musical. At various times it has been cut and then reinstated (part of the writing 
process) but encapsulates one of the key themes of the production.

“The boy of our story sought to 
fill the darkness with light”

•	Everyone at the same time: Walk in the space - 3,2,1 STOP - in unison speak aloud  
	 the line: “The boy of our story sought to fill the darkness with light.”

•	Walk and repeat the line again, finding big gestures for ‘darkness’ and ‘light’.  
	 Explore this antithesis - perhaps darkness feels closed and slow while light feels  
	 open and fast - or darkness feels heavy and whispered, while light feels light and loud... 

•	Move to form a group facing an audience. (Could form 2 groups and alternate  
	 between ‘performing’ and being an ‘audience’). Repeat the line again with everyone  
	 showing their movements for darkness with light. Refine the image, adding levels  
	 etc. Everyone notes exactly where they are.

•	Move to the edges of the space and walk forwards speaking the line and finding  
	 the timing to land back in the same position as before when saying “darkness and light’. 
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3 - INTRODUCING  
WILLIAM KAMKWAMBA (PAIRS)
At the beginning of the production, the protagonist 
William, is introduced by other characters speaking 
about him.

Get into pairs.

Facilitator/Teacher reads out a quote describing 
William from Appendix 1,  “a clever boy” etc.

•	Each pair is then given a specific quotation/ 
	 description of William (some groups will have the  
	 same quote).

•	Walk - pairs walk around the space repeating the line.

•	Choose - each pair chooses an item from the  
	 ‘junkyard’ to include in a gesture illustrating the  
	 description. Pairs decide and practice their gesture.

•	Share - everyone in a circle and in turn the pairs  
	 step into their circle. One person reads aloud the  
	 quote while the other performs the gesture before  
	 depositing the junk item in a pile in the middle of  
	 the circle.

4- INTRODUCING WILLIAM’S STORY
Facilitator/Teacher can share a brief biography of William.

The Boy Who Harnessed the Wind is the true story of William Kamkwamba from a village 
called Wimbe in the country of Malawi. At the beginning of the story he is 13 years old and 
about to start secondary school. 

To be born Malawian is to be born a farmer. Everyone, especially William’s father, assumes 
William will be a farmer like his dad, and his dad’s dad, and his dad’s dad’s dad - but times 
are changing and that’s not the way his story turns out.

Being a farmer in Malawi is not easy. In a good year, with the right balance of rain and 
sunshine, families like William’s can sell their crops and have money to buy medicine, new 
shoes and pay school fees. However, as the climate changes and other pressures on the 
land increase, they just about have enough to feed themselves - and if the rains fail, they 
know they will face real hunger. 

Like many people in Malawi, William is born into a 
home with no electricity, where batteries are an 
expensive luxury. A world where the darkness is 
filled with magic, and the shadows are illuminated 
by the fires of superstition. But William is an 
inquisitive kid, an asker of questions, and he is 
not content to have the unknown explained away 
simply as magic. He wants to understand how 
things work. He learns by taking things apart and 
he learns to repair the broken things people can’t 
afford to replace. Perhaps he can learn how to 
make farming easier again for his people... 
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5 - MAPPING THE VILLAGE AND CHARACTERS  
(LARGER GROUPS)
Participants get into large groups 3+, with each group being given a quote from a set 
of characters (Appendix 2). Some groups may have the same quotes.

Group 1 William’s family - Trywell, Agnes, Annie & William at their home

Group 2 The cousins - Jeremiah & Mika at their home

Group 3 Gilbert Mofat’s family - Chief Wimbe & Gilbert at their home

Group 4 School staff - Mr Ofesi, Edith Sikelo, Mike Kachingunda at the school

Group 5 The friends - William & Gilbert at the scrapyard

Each group of characters have to create a freeze-frame incorporating the lines of dialogue.

Share freeze-frames and build up a picture that maps out the village

•	The Scrapheap

•	The Kamkwamba home

•	The Mofat home

•	The School



6 - VILLAGE MEETING ROLE PLAY (LARGER GROUPS)
There is to be a village meeting to discuss the proposals from a tobacco company to 
buy land around the village. Everyone is invited to give their views to the chief. 

Small groups are given a point of view with a question to consider and some lines from 
the production. Each group will discuss their ideas and prepare for the meeting.

At the meeting the facilitator/teacher will act as the Chief and listen to the different 
arguments presented.

TRADITIONAL FARMERS 
•	You value your land and being able to grow your own food to feed your family, just 
as your ancestors have done before you.

•	You trust in hard work and don’t want change. 

•	You know that trees shelter your crops and if you lose the trees, your crops will 
suffer. 

•	How can you convince your fellow villagers to stick together and say no to the 
tobacco company? 

Some lines you might say in the meeting:

“They don’t care for how things work;  
only for what things do.”

“Our ancestors made it through 
because they stuck together.”

“When a man works hard for his 
family, giving all he can to help them 

grow, then the Lord provides.”
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“They have to protect us.” 

“Why show a child the sky, 
and tell him not to fly?”

“They’re only trees.”

LEAVERS
•	You want a better life for you and your family and believe change is needed. 

•	You see the tobacco company as a good opportunity and you want to sell to them. 

•	You think moving to the city will give you the opportunities you deserve. 

•	How can you convince the Chief that everyone should make their own choice about 
whether to sell or not.

Some lines you might say in the meeting:
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MIDDLE-GROUND VILLAGERS
•	You are unsure whether the offer from the tobacco company is good or bad. 

•	You love your village but recognise that times are changing 

•	You think new solutions and new ways of living will probably be necessary, whether 
you like it or not, but it’s important that the community work together. 

•	What more do you need to know to help you decide whether to sell to the tobacco 
company or not?

Some lines you might say in the meeting: 

“We will share what we have.”

“Now the ground is shifting; 
the world I trust is drifting.” 

“We said we would be modern people. 
We said our children would go to school.”


